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Section I: School Profile 
 
Vision: 
We are engaged in intellectual pursuits, inspired to challenge the present, and empowered to adapt, 
innovate, and succeed today and tomorrow. 
 
Mission:  
Noblesville Schools creates an inclusive, learner-centered culture that develops future-ready skills 
through relevant experiences supported by strong relationships that celebrate diversity and promote 
equity among students, staff, parents, and the community. 
 
Description of White River Elementary: 
White River Elementary opened in 1999. It currently has an enrollment of 619 students in early 
childhood through 5th grade. The socioeconomic status of the school ranges from low-income 
families who live in subsidized housing to high-income families. White River currently has 65% 
percent of students paying for lunch, while 35% receive lunch and textbook assistance. The ethnicity 
is predominantly Caucasian students accounting for 77.9 percent of the school population. The 
remainder of the population consists of 9.7 percent Hispanic students, 2.5 percent Asian students, 7.8 
percent African American students, 0.5 percent Native American, and 1.5 percent multiracial 
students. White River Elementary also offers special services for specific needs. These include Early 
Childhood, Little Millers Preschool, Behavioral Supports Program, English Language student and 
family support, Title I, Miller Explorers Before and After Care, and FOCUS to meet the needs of the 
gifted and talented students. Resource services are also provided for students with Emotional 
Disabilities, MiId Mental Disabilities, Learning Disabilities, Communication Disorders, and 
Occupational and Physical Therapy needs. Additionally, special area instruction in Art, Music, 
Physical Education, and Technology is delivered to students in grades K-5. 
 
Description and Location of Curriculum: 
Noblesville Schools curriculum is based on the Indiana Academic Standards. Locally developed 
additions to the curriculum serve to expand and enrich these statewide measures of performance. 
The core curriculum is viewed as a fluid and flexible document that should respond to the learning 
needs of students and is impacted by the discovery of new information and technologies. Therefore, 
Noblesville Schools’ curriculum is constantly undergoing periodic and systematic analysis and 
revision. Grade level curriculum maps are electronic and available upon request. Indiana Academic 
Standards may be found at www.doe.in.gov/standards.  
 
Description of Assessment Instruments in Addition to ISTEP+/ILEARN: 

● Early Literacy Assessment Assessment is an ongoing process in the classroom. In order to 
encompass the NEW Senate Enrolled Act 217 (Dyslexia Bill) Noblesville Schools will be adding 
additional assessments to meet the requirements of this new law. The initial screener will be used to 
identify students as emerging, developing and or demonstrating in foundational reading skills. 
Assessments are analyzed in their entirety to determine instructional need, lagging skills in reading 
(including exhibiting characteristics of dyslexia), and if additional assessment is needed (Level I or 
Level II Screening). Please note that all factors of the whole child MUST be considered when making 
decisions which includes ensuring that students have had ample experiences with text before 
determining that a student may need additional support. All of this will take place as part of the 
Noblesville Schools MTSS process. 

● IREAD3 is a state-aligned, summative assessment used to measure foundational reading standards 
through grade three. This assessment is administered to 3rd grade students annually in the spring.  



 
   

● Fountas and Pinnell Benchmarking System is a standardized assessment individually administered 
to students two times a year in grades K-5. Fluency, accuracy, and comprehension scores are used to 
measure instructional reading levels to inform next steps with small group reading instruction.  

● NWEA is a research based, computerized assessment that measures students’ academic progress in 
Fall, Winter, and Spring. This program will allow teachers to set goals for students and measure 
progress towards those goals. 

● Running Records are informal assessment tools with anecdotal notes utilized to guide next steps in 
reading instruction.  

  
Section II: Summary of Data  
SWP Component #1: Comprehensive needs summary information 

ILEARN/ISTEP+ English/Language Arts Results 
ILEARN was not administered during the 2019-2020 school year 
 

 

 



 
   

 

 
 



 
   

 

 



 
   

 

 



 
   

 
 
Noted Strengths: 
3rd, 4th, and 5th grade students tested in 2018-2019 exceeded state of Indiana pass rate by one 
percent. Overall, the 5th grade SES cohort maintained the total proficiency from the 2017 to 2018 
administration of IStep.  
 
 
Notes Areas of Concern:  
3rd, 4th, and 5th grade students tested in 2018-2019 fell below the district average by an average of 
11%.  Additionally, there has been a steady decline of scores.  

  



 
   

ILearn/ISTEP+ Math Results 
 

 



 
   

 

 



 
   

 

 



 
   

 
 

 
 
 
 

 
 
 
Notes Areas of Concern:  
Overall trend in decline of pass percentage of special education students in the 5th grade cohort, 
from 18% pass percentage to 16% pass percentage to 6% pass percentage over three years.  This is 
a 12% decline.  The gap widened over three years in the 5th grade cohort between male and female 
pass percentage by 5% over three years.  5th grade cohort for pass percentage of free and reduced 
population is 15% below the district pass percentage for the free and reduced population.  
 



 
   

 

IREAD 3 Data 

 

White River Elementary Spring IREAD 3 Percent Passing 

2017 89.5% 

2018 91.3% 

2019 90.4% 

 
 
Noted Trends & Conclusions: 
Spring IREAD 3 pass percentage in 2017-2018 increased by 1.8% from 2016-2017.  Spring IREAD 3 
pass percentage in 2018-2019 decreased by .9% from 2017-2018.  IREAD 3 was not administered 
during the 19-20 due to COVID-19. Developing supplemental supports based on formative 
assessments is a core focus of improvement efforts and development of teacher capacity.  In 
addition, a focus on maximizing collaboration of teachers through Collaborative Teams dedicated to 
the four PLC questions: What is it we want our students to learn?, How will we know if each student 
has learned it?, How will we respond when some students do not learn it?, and How can we extend 
and enrich the learning for students who have demonstrated proficiency? will increase rigor and 
alignment of curriculum. 
 
 
NWEA Reading 
 

 



 
   

 
 
 
 
 
NWEA Math 
 

 



 
   

 
Noted Trends & Conclusions: 
Comparing Fall to Spring NWEA measures for the same group of students indicates a decrease in 
students categorized as Low Achieving moving from 1 to 2, and 2 to 3.  This indicates a need to 
analyze growth for the group of students moving from K to 1, 3 to 4, and 4 to 5 grade from 2018-
2019.  
 
Developing individualized growth goals with each student in grades K-5 is a significant focus in our 
efforts to promote growth mindset and building individual capacity throughout the building.  Core 
instruction time is supplemented with Multi-Tiered System of Supports plans for students and focus 
on achievement of individual goals is a priority. 
 
Student Reading Level Data 
 
The graphs below show results of End of Year (EOY) benchmark reading assessments given three 
times per year.   These results are based on students' instructional reading levels.   
 
 

 
 



 
   

 
         

 
 

 
 
 
Noted Trends & Conclusions: 
Analysis of reading level data show that only students in 5th grade met the goal of 85% or more of 
students achieving benchmark level reading.  This indicates that a focus on core instruction must 
remain.  In the upcoming year, teachers will continue to collaboratively plan unit objectives for 
language arts instruction but will focus their weekly/daily lesson planning on strategies to scaffold the 
learners in their classrooms to meet grade level objectives.  All teachers will be focused on gradually 
releasing responsibility for reading and thinking to students, such that they can engage in 
independent reading with high levels of thinking.   
 
Additionally, close monitoring of MTSS will be a focus for individualizing instruction to support growth. 
MTSS data meetings will focus on closing the achievement gap early.  Grade level and classroom 
level data will be reviewed, and a problem solving method will be applied to brainstorm intensified 
instruction for those students with three or more points below the aimline.  Our goal is to have 90% or 
more of students in all grade levels achieve benchmark reading levels by the end of the school year.  
  



 
   

  



 
   

Attendance Data 
 

Year 
State 

Average 

White River 
Attendance 

Model Attendees 

2019-2020 65.3% 69.3% 
Improved Attendees 

2019-2020 18.3% 20.4% 

 
 
The school continues to strive to boost the attendance rate.  An attendance goal was written into the 
SIP for the 19-20 school year. Classroom teachers conduct a well-child inquiry during periods of 
absences, involve families, and report excessive absences to the Student Support Team. 
Additionally, the district A.C.E.S Elementary Attendance Program (Attending Class Equals Success) 
will be utilized to make decisions and support students who struggle with truancy.  This program 
includes providing support from counseling staff, documentation and tracking processes, and 
connecting families with outside support agencies to help get students to school regularly. During the 
20-21 school year as a result of COVID-19 related absences, the 19-20 attendance goal has been 
suspended and replaced with learning support for students placed on extended absences. 
 

Section III: Educational Programming and Learning Environment/ 
Implementation of School-Wide Reform Strategies  
SWP Component #2: Implementation of School-Wide Reform Strategies  
 
Supporting Indiana Academic Standards:  
District curriculum maps are based on the Indiana Academic Standards.  
 
The district promotes a workshop model approach to instruction that is student-centered and focused 
on inquiry.  Instruction is differentiated based on individual student needs.  The creation of Reading 
and Writing Units of Study and implementation of the workshop model engages students in authentic 
reading and writing practice and transfer throughout the day.  In addition to the Teachers College 
Reading and Writing Units of Study, the adopted Journeys series is a resource to supplement 
instruction in the balanced literacy framework.   
 
Teachers in grades K-5 initially implemented the Everyday Mathematics instructional series during 
the 2012-13 school year.  Practice, remediation, and enrichment strategies support math instruction 
based on individual student need.  In addition, implementation of instruction that supports 
computation and problem-solving is an area of focus for improvement.  Pilot classrooms are 
beginning exploration of Math Workshop approach in the 2017-2018 school year as a way to address 
those areas.  District timed Math Fact Mastery assessments will continue to be used as a means of 
progress monitoring fact fluency.   
 
For the past two school years, K-5 teacher representatives have participated on a Curriculum 
Planning Team (CPT) to align reading and writing instruction through the development of Units of 
Study.  The units have been created to engage students in authentic reading and writing instruction 
and align with the Indiana Academic Standards. The Curriculum Planning Team solicited feedback 
from a Literacy Study Team, which consisted of additional representatives from each grade level to 
develop and implement reading Units of Study.  Stage 1 of these Units was implemented during the 
2015-2016 school year and Stage 3 was implemented in the 2016-17 school year.  In addition, 



 
   

revision work continues on these units.  The piloting of Stage 2 performance assessments to further 
define the long term outcomes of reading and writing occurred in the 2017-18 school year.   
 
Analysis of Student Achievement Based on ISTEP+ and Other Assessments: 
 
Based on formative and summative assessment data, reading comprehension, writing applications, 
and math reasoning will continue to be school improvement goals for our school.  In order to close the 
achievement gap for our subpopulations, improvement efforts will focus on engaging students in 
personalized goal setting, employing research-based engagement strategies, and providing students 
opportunities to apply learning in unique and authentic situations.  We will continue to closely monitor 
individual student data, especially in our socio-economic and special education subgroups, in order to 
be as intentional as possible with core and supplemental instruction. A multi-tiered system of support 
(MTSS) is implemented district wide and is used to monitor student academic and behavioral needs.  
Grade level and a building based team provides collaborative instructional strategy ideas to staff.   
Data is monitored to intensify supplemental supports and strategies used, if students are not making 
growth, the building based team helps decide whether to move toward special education testing.  
Parents are communicated with throughout this progression of supports. 
 
In the 2020-2021 school year, we will focus on closely monitoring the outcomes of our MTSS efforts 
through reading level, NWEA data, and other progress monitoring data.  It is important that we close 
the achievement gap as early as possible.  We will monitor our effectiveness and adjust our teaching 
practices to achieve such outcomes early in students’ school years.  

Problem Statement #1  
Students with higher SES are more proficient than students with lower SES in all areas of ILEARN 
testing. 
 
Problem Statement #2 
General education students consistently outperform special education students. 
 
Inquiry Questions: 

● How can we meet the learning styles of all students in each subject area? 
● Which instructional strategies most effectively engage and best support the learning of our 

sub-group populations? 
● How might we use goal setting to further involve students in the learning process? 

 
Hypotheses Statements: 

● If we facilitate frequent collaboration among students that requires higher-level thinking, then 
student engagement will increase; thus, meeting the learning needs of all students. 

● If we set clear learning goals and check for students’ understanding throughout lessons, then 
students will be more involved in the learning process and be able to maintain learning over 
time. 

● If we implement a balanced literacy framework and Everyday Mathematics with fidelity, then 
we will be able to meet the learning needs of all students. 

 
White River staff has been making strides in addressing the identified issues through the strategies 
determined as most likely to improve classroom instruction.  After studying both purposeful learning 
objectives and a gradual release of responsibility model, implementation of these strategies in daily 
instruction is most important.   
 



 
   

Additional trends have also surfaced during the past two years, which have prompted the following 
additional Problem Statement: 
 
Problem Statement #3: 
In the previous years, White River did not meet all proficiency goals for Caucasian and Free and 
Reduced populations in English/Language Arts as required under the No Child Left Behind Act.  
 
Inquiry Questions 

● How can we ensure each and every student is challenged during language arts instruction 
each day? 

● How can we support high levels of independent applications of reading and writing? 
● How can we develop readers both in and out of school? 

 
Hypothesis Statement: 

● If we organize our reading and writing curriculum around purposeful application and plan 
lessons that meet a variety of multi-level needs, we will insure higher levels of learning for all. 

● If we plan backwards from authentic outcomes, our instruction will be more relevant and 
engaging for all learners, thus increasing their participation as readers and writers.   

 
In order to create a plan that both addresses our greatest areas of weakness and allows us to build 
upon success toward future outcomes, teachers participated in creating vision of White River 
Elementary.  This plan encompasses potential solutions for the problem statements listed above.  
Themes within this vision included: 

● Students invested in their own learning  
● Students able to reflect upon their own learning and direct their future learning 
● Students able to independently apply skills and knowledge  
● Students able to transfer their learning to new and unique situations 
● Students demonstrating lifelong habits and attitudes for learning 

 
These themes were organized into categories that became our desired learning outcomes.  From 
there, teachers backward planned to determine what high impact instructional strategies would best 
support these learning outcomes.   
 
Safe and Disciplined Learning Environment 
 
White River Elementary School provides a safe and disciplined learning environment for all students. 
Families are provided with the Noblesville Schools Elementary Family Handbook that clearly defines 
district policies and expectations.  White River is implementing a new Positive Behavior Intervention 
and Supports system in 2020-21 after reviewing student behavior data, surveyed students, teachers, 
and parents regarding the school environment, and behavior task forces to improve student behavior 
and reduce student discipline referrals.  Task forces defined student behavior expectations, 
categorized behavior into 2 different tiers to provide teachers with additional guidance in how to 
respond to student actions, created additional ways to acknowledge appropriate behavior, and 
vertically aligned Tiers I and II behavior instruction.   
 
This plan encourages and rewards appropriate choices on a daily, weekly, monthly, and quarterly 
basis. Expectations for students are clearly modeled, taught, and posted.  Reteaching and modeling 
of desired behavior assists students in making positive choices.  Second Step is used as a primary 
resource for directly teaching students appropriate problem solving and emotions management skills 
for school.  For especially difficult unproductive behaviors, collaborative teams complete an 
Assessment of Lagging Skills and Unsolved Problems to determine lagging skills on which to develop 



 
   

with the student.  Additionally, staff have included the students in proactive problem solving efforts 
through the use of Collaborative Conversations and goal setting.   
 
White River Elementary has created a school crisis team, whose task is to create, publicize, and 
regularly review plans of action for various crises that align with corporation and state mandates.  
Crisis drills are also conducted regularly to practice school-wide procedures.  Cameras also provide 
additional security coverage. 
 
In the 2013-2014 school year, Noblesville Schools committed to training staff in a proactive crisis 
response - ALICE.  Alert, Lockdown, Inform, Counter, Evacuate (ALICE) is based on research 
compiled from crises across the nation.  It allows for informed decision-making to occur during a crisis 
situation, thus increasing the survival rates.  Refresher training and training for new staff members 
are regularly provided.   
 
Career awareness and development activities 

White River Elementary continues to implement career awareness and career development activities 
in grades K-5. By following Indiana's Roadmap to Success, WRE ensures a variety of different 
activities are presented in order to introduce students to careers in Indiana and the world. Students 
have the opportunity to participate in field trips, participate in a career exploration, participate in 
college/career classroom lessons, and 5th grade participates in Biztown.  

Technology as a Learning Tool 
 
Based upon the Noblesville Schools Technology Plan’s mission and philosophy statements, the 
integration of media and technology into the curriculum plays an important role in supporting student 
achievement in all content areas.  Noblesville Schools looks to national media and technology 
standards in providing educational opportunities for staff, so that they successfully assist students 
with developing and refining media literacy and technology skills in their daily lives.   
 
At White River Elementary, the Library Media Specialist, Instructional Coach, and all teachers in Early 
Childhood through 5th grade plan collaboratively to assure that students are taught inquiry, research, 
digital citizenship, and media literacy needed to be successful as they complete their education and 
become lifelong learners.  Emphasis is on the American Association of School Libraries Standards for 
the 21st Century Learner, as well as the International Society for Technology in Education Standards 
for Learning.   
 
A building Technology Lead Teacher and district curriculum integration coordinator support teachers 
in implementing technology tools in daily instruction to enhance learning for students.  Media 
Technology Aides are provided for each school to support the use and care of all media and 
technological services available. 
 
A 1:1 learning environment with iPads was piloted in all elementary schools in the 2014-2015 school 
year.  One teacher per building was selected to receive a class set of iPads.  Prior to implementation, 
these teachers participated in a two-day training to become familiar with a 1:1 classroom, ask 
questions, and begin to develop curriculum.  These teachers then met throughout the school year to 
learn more, collaborate, and reflect on their experiences. 

In the 2015-2016 school year, all 5th grade classrooms were 1:1.  The pilot teacher served as a 
mentor to help all classrooms in 5th grade use best practice when teaching in a 1:1 environment.  
Professional development was provided to engage teachers in improving instruction and engagement 



 
   

through the use of iPads.  Additionally in 2015-2016 a 3rd grade classroom was selected to pilot a 1:1 
classroom outside of 5th grade, and this teacher participated in the district-level trainings as well. 

In the 2017-2018 school year, all 4th and 5th grade classrooms will be 1:1.  In addition, each 
classroom K-3 will be technology enhanced by increasing the ratio of available ipads that can be 
utilized.  Building- and district-level professional development is provided to help all teachers feel 
more comfortable with and better utilize technology as a curriculum, instruction, and engagement tool.   

In the 2018-2019 school year, Noblesville Schools will provide greater digital technology access for 
elementary students and will be issuing all K-3 students their own iPad. K-3 iPads will stay at school 
and will have charging devices in classrooms.  District level-training will be offered to support the 
deployment of iPads to all grade levels. 

In the 2020-21 school year, teachers will begin to use Canvas, digital learning platform with all 
students K-5. District level-training will be provided to create a common learning environment for all 
elementary students. All students K-5 have iPads that can go back and forth from school to home. 

SWP Component #4: Effective and Ongoing Professional Development 
 
White River Elementary School’s staff has organized internal professional development opportunities. 
In addition to district provided early release time, staff members are involved in continuous 
professional development through shared study of professional literature, grade level collaboration 
days, common planning times, staff learning meetings, Lead Teacher meetings, student achievement 
data analysis, and school improvement plans.  Teachers are also encouraged to seek and share 
independent professional development opportunities to further personal practice. 

Future professional development will be on authentic student engagement and real world application 
of learning.  A staff survey administered in May 2016, determined that initial focus for staff-wide 
professional development will be on purposefully employing research-based engagement strategies 
that increase motivation and effort.  Teachers participated in a book study of Engaging Students with 
Poverty in Mind, by Eric Jensen in the spring of 2016.  Implementation of and reflection on strategies 
from book will be the foundation, along with establishing practices that allow us to automate 
engagement for students and sustain continuous implementation of engagement strategies in our 
classrooms.   
 
Staff prioritized professional development of the remaining four instructional strategies within our 
Action Plan as follows: 

1. Teachers will skillfully use prompting, cueing, and questioning when coaching and conferring 
with students to scaffold students to independence.   

2. Teachers will facilitate student goal setting and self-reflection based on established 
progressions of learning.   

3. Teachers will establish K-5 progressions of learning and assessments aligned to those 
progressions.  

4. Teachers will design units resulting in student’s transfer of learning including all four types of 
learning goals: transfer, meaning, knowledge and skill.  

 
Staff show a strong interest cross-grade level collaboration, observing in one another’s classroom, 
ongoing study within collaborative groups and team coaching cycles as potential formats for 
developing our practice of these high impact strategies.  Book studies, analysis of video models, and 
coaching cycles are additional formats that may be used as we develop our craft to support student’s 
investment and engagement in their learning for the 21st Century.   



 
   

 
Alongside professional development in these instructional strategies, every employee in the school 
district has undergone diversity training to improve their cultural competency.  In addition, school staff 
members have reviewed performance data of students in subgroups including gender, special 
education, low socioeconomic status, ethnicity, and English learners.  Awareness of the achievement 
patterns of cultural subgroups, as well as the appropriate instructional materials and strategies to 
address weaknesses exhibited by members of these groups, will continue as a point of emphasis in 
future professional development involving data analysis, research, and pedagogy.  
 
In 2018-2019, Noblesville Schools will implement Early Release weekly to allow for staff development 
time.  White River teachers will be participating in learning opportunities to develop professional 
learning communities. 
 
SWP Component #5 Strategies to Attract Effective Teachers 
  
White River Elementary has developed a plan to attract and retain high-quality teachers in this 
school.  
  
Strategies to Attract HQ New Teachers  

• Outlining district hiring process to potential candidates  
• Explaining verification process for “properly licensed” teachers through ESSA  
• School-based mentoring program to support new teachers growth through their personalized 
learning plan 
• Partnering with local universities providing teacher preparation programs  
• Collaborative and positive school atmosphere  
• Supportive and highly involved Parent Teacher Organization 
• Provide information about the schools’ professional learning communities, high  
quality professional development and school leadership opportunities.  
• Attend university recruitment day’s IU, Ball State, IUPUI, Purdue, Butler, etc.  
• Attend Marion County minority recruitment fair  
• Continue to collaborate with local university student-teaching programs  
• New teachers attend Teacher Learning Community 
• Monthly meetings for new teachers and mentors  

 
Strategies to Support Teacher Retention  

• Book Study Groups  
• Laptops, and document cameras into every classroom supporting our technology goals  
• High quality professional development opportunities with choice when appropriate to drive 
individual teacher learning  
• Instructional coaches support teachers individual instructional goals  
• Teacher appreciation days provided by administration and parent groups  
• Development of a school wide vision and motto to unify staff, students, parents, and other 
members of the school community.  
• Data meetings with administration to celebrate academic success.  
• Social committee’s organization of staff celebrations, gatherings, and special events.  

 
SWP Component #6: Strategies to Increase Parent Involvement 
 
To help White River Elementary’s students be successful, White River Elementary encourages all 
families to be an active participant in the school. Participation includes, but is not limited to, 



 
   

volunteering in the classroom or library media center, attending field trips, eating lunch with their 
student, attending parent/teacher conferences, representing White River on district-wide committees, 
and helping with and serving on the PTO.  The PTO and family volunteers offer support and seek 
new opportunities for students, teachers, families, and community members throughout the year. 
 
At White River we value our family involvement.  Monthly activities are scheduled to encourage family 
involvement (PTO sponsored activities, Class newsletters, bi-weekly school newsletter,  Veterans 
day, Grandparent’s Day,  Parent/teacher conferences, Back to School Night, and Ice Cream Social).  
Families are invited to attend meetings (parent-teacher conference, MTSS meetings, Case 
Conferences) to discuss their child’s progress at school.     
 
The White River Bookmobile will travel to neighborhoods during the summer months and will be on-
site at White River Elementary during parent/teacher conferences. The Family Resource Center will 
be available to families throughout the school year. White River staff will promote positive school 
family relationships by sending postcard mailings.  
  
The district communicates with families in multiple ways.  The school’s website keep families 
informed about activities at the school.  In addition, Schoolmessenger calls can be used to send 
information to all families with phone numbers.  The school also publishes a bi-weekly newsletter.  
  
Our school has a strong PTO.  During PTO meetings and family engagement group meetings, 
families have opportunities for decision-making related to the education of their student.  
 
SWP Component #7: Plans for Assisting Pre-school Children Transitioning to 
School 
 
Noblesville Schools has a rich tradition of supporting early learning experiences as well as transitions 
from early childhood programs to elementary school settings. Each year on-site registration 
opportunities are offered to families with children in Head Start, Early Childhood and Little Millers. 
Child-find efforts to identify students in need of developmental preschool services are extensive. 
Special care is given to the transition of students from developmental preschool to elementary school 
including planning meetings with families and representatives from the early childhood center and the 
receiving elementary school. 
 
White River hosts Kindergarten orientation to welcome families with incoming kindergarten students.  
Families learn about White River and explore the school, and meet the staff.  During the summer, NS 
hosts a Bookmobile to neighborhoods and the Noblesville Farmer’s market to introduce families to 
WRE and NS Schools. A parent orientation occurs prior to the start of the school year in order to 
welcome families to the building and answer questions to ease transition. Summer packs were 
delivered to houses in lieu of the Kindergarten orientation due to COVID-19. 
 
SWP Component #8: Involving Teachers in Student Achievement Decision 
Making 
 
White River Elementary delivers and monitors  instruction  at  our  school through data meetings, 
team meetings and MTSS.  As  part  of  our  process,  grade  level  teams  meet  at  least  once  a  
week  with  many  teams  meeting  more  often  to  plan  for  instruction. 
 



 
   

Teachers  have  also  been  trained  to use Fountas and Pinnell Benchmark Assessments.  As  a  
district, we provided lead teachers for Math, Science, ELA, and SS. Staff members create and revise 
our curriculum calendars, pacing guides, and units of study.    
 
Through the data  collected, NWEA, and student performance,  we  provide  and  create  grade  level  
specific  plans  to  meet  the  needs  of  those  struggling  and  those  that  need  enrichment  in  
academic  specific  areas. Our  reading  program  utilizes  a  three  tiered  model.  Staff  documents  
each  student’s  response  to  core  instruction  and  instructional  interventions.  In  this  process,  
teachers  identify  and  request  assistance  for  students  who  are  not  responding  to  the  core  
literacy  curriculum.  We  look  at  instruction  in  three  tiers  –  instruction  for  the  whole  group  –  
more  intense  intervention  for  those  students  who  did  not  master  the  material  in  core  program  
–  and  then  more  intensive  individualized  instruction  for  any  student  in  which  tiers 1 and 2 were  
not  successful. 
 
Our  staff  has several data  meetings  throughout  the  year  to  explain  and  monitor validity  of  the  
intervention  for each student.  This  practice  will  ensure  that  our  students  and  teachers  are  
noticing  the  growth  taking  place  and  will  be  able  to  move  them  into  the  appropriate  groups. 
For  students  in  tiers  2  and  3 in our MTSS process,  White River Elementary  utilized  a  variety  of  
reading  intervention  programs.  These  programs  are  research-based  reading  interventions  
proven  to  help  students  succeed:  LLI,  Journeys, and The Reading and Writing Strategies to  
strengthen and enhance  the  core  reading  program.  They address the five essential components of 
reading.  These programs are used as tier 2 and tier 3 interventions.  We utilize explicit direct 
instruction as  additional practice for students who have not been successful in the  core reading 
program. 
 
This  in-house  team  uses  the  process  of  creative  problem  solving  to  identify  skill  deficits  and  
provide  research-based  targeted  interventions.  Members  of  our  staff  have  participated  in  the  
creative  problem  solving  for  general  education  interventions   a  case  specific  MTSS  team  is  
selected  by  examining  the  child’s  background  information  submitted  by  the  teacher.  As  the  
team  meets,  everyone  is  encouraged  to  take  ownership  of  the  child’s  success,  and  multiple  
staff  members  support  each  intervention  that  is  selected  by  the  team.   
 
Parents  and  family  members  have  the  opportunity  to  be  a  part  of  the  team.  This  allows  the  
partnership  to  stretch  into  the  home  as  well.  The  school  has  also  invited  outside  support  
persons  into  the  MTSS  setting.  These  have  included  therapists,  behavior  specialists,  and  
information  from  doctors. 
 
SWP Component #9: Activities and programs at the school level 
 
Activities and Programs at the school level to ensure students having difficulty mastering proficient 
and advanced levels of academic achievement are provided with effective, timely additional 
assistance.  
  
After-school Clubs and Athletics: Teachers organize and lead extra-curricular activities to develop 
the whole child. After-school offerings vary and include Stem Club, Drama Club, Choir Connection, 
Vocal Five, Watch Me Sculpt, Run for Fun Club, and Etiquette Club.  Students have opportunities to 
participate in district and PTO activities as well. 
  



 
   

Focus High Ability: The Focus program allows identified students with high abilities to work one 
grade level above their peers in Mathematics and at an enriched level in Language Arts. Students 
qualify for this program based on achievement tests and intelligence tests.  
  
Special Education: Our four inclusion teachers with the assistance of multiple instructional 
assistants work within the general education classroom for an inclusion approach to support the 
majority of our students with disabilities.  
  
School-based Mental Health Counseling Service: A collaborative partnership with Community 
Health Network is in place to help improve the academic achievement and social-emotional well-
being of students in need by providing a cost-effective, convenient school-based mental health 
service. This program provides year-round services in school, in the student’s home, or any mutually 
agreed upon place to help provide effective mental health services for White River students.  
 
SWP Component #10 Coordination of Funds 
  
While White River Elementary has chosen to coordinate the program efforts, we will not consolidate 
program funds at this time. Therefore, we will ensure that all Title I, Part A funds are used to address 
specific educational needs of children as well as our goals articulated in the schoolwide plan. 
Additionally, all children are allowed to participate in activities funded by Title I, Part A funds aligned 
with the schoolwide plan. 
 

Section IV 
School Improvement 
 
Specific Areas Where Improvement is Needed Immediately 
 
All staff participated in an inquiry process with our data.  First, all White River Elementary Staff 
participated in the review and analysis of student achievement data.  Next, problem statements were 
identified and prioritized.  Staff members then reflected upon these problem statements in order to 
develop inquiry questions to provide direction for school improvement.  Finally, staff collaborated in 
cross-grade level teams to develop hypotheses to best address the greatest areas of need.  Though 
increments of improvement have been demonstrated in these areas, data shows that our school 
continues to struggle with supporting disadvantaged sub populations to high levels of achievement.  
The areas for improvement based on above problem statements are below:   
 
Area for Improvement #1  
Students with higher SES are more proficient than students with lower SES in all areas of ISTEP+ 
testing. 
 
Area for Improvement #2 
General education students consistently outperform special education students. 
 
Area for Improvement #3    
While we were able to maintain our A Letter Grade in 2014-2015 based on previous years’ grade, the 
low percentage of students passing the English Language Arts portion of ISTEP+ causes our actual 
letter grade to be quite low.  In the past, White River has had a high number of students making low 
growth, as determined by the IDOE school grading model.   
 
Area for Improvement #4: 



 
   

In the previous years, White River did not meet all proficiency goals for Caucasian and Free and 
Reduced populations in English/Language Arts as required under the No Child Left Behind Act.  
 
STATUTES AND RULES TO BE WAIVED 
 
There are no statutes and/or rules to be waived. 
 
Timeline for Implementation, Review and Revision 
The school improvement plan was implemented at the beginning of the 2020-2021 school year. 
Implementation will continue through the 2020-2021 school year with ongoing review.  Revision will 
occur by June 30, 2021. 
 

SWP Component #3 Employ Effective Teachers	
		

White River Elementary  

Qualified Teachers   

School Year 2020-2021	
All teachers are certified and considered Highly Qualified:  

		
Name Assignment Qualifications Housing 

Amy Rankin Kindergarten 
● Bachelor 
● General Elementary Educational Services Center 

Bess Dougherty Music ●  Educational Services Center 

Beth Hewitt Physical Education 

● Bachelor 
● Coaching 
● Health and Safety 
● Physical Education Educational Services Center 

Bo Davidson Fourth Grade 
● Bachelor 
● Elementary Generalist Educational Services Center 

Bonnie Hadley Second Grade 
● Bachelor 
● Elementary Generalist Educational Services Center 

Calie VanDermark Principal 

● Master 
● Building Level Administrator 
● Elementary Generalist 
● Reading Educational Services Center 

Carrie Cooley OT  Educational Services Center 

Diane Dunklau Special Education 

● Master 
● Mild Intervention 
● Elementary Generalist 
● Language Art  
● Social Studies Educational Services Center 

Erin Freestone Library Media Specialist 

● Master 
● Building Level Administrator 
● Library Media  
● Elementary Generalist Educational Services Center 

Ginger Jimenez Assistant Principal 

● Master 
● Building Level Administrator 
● Elementary Generalist Educational Services Center 



 
   

Gwen Saffa SLP 

● Master 
● Speech, Language and 

Hearing Clinician Educational Services Center 

Heidi Selking Third Grade 

● Master 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist Educational Services Center 

Indra Blue Special Education 

● Bachelor 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist 
● Mild Intervention Educational Services Center 

Jackie Hudnall Fourth Grade 
● Master 
● General Elementary Educational Services Center 

Jamie Isaacs Second Grade 

● Master 
● General Elementary  
● Kindergarten Educational Services Center 

Jamie Weiss Fifth Grade 

● Master 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist 
● Reading Educational Services Center 

Janel McGraw Fourth Grade 

● Bachelor 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist 
● Mild Intervention Educational Services Center 

Jen Clark Kindergarten ●  Educational Services Center 

Jennifer Campbell Early Childhood ●  Educational Services Center 

Jenny Endicott Second Grade ●  Educational Services Center 

Jill Almodovar Fourth Grade 
● Master 
● Elementary Generalist Educational Services Center 

Julie Gunning Fourth Grade 

● Master 
● Library/Media 
● Elementary Generalist Educational Services Center 

Julie Williams Counselor 
● Master 
● School Counselor Educational Services Center 

Kaley Bilick 
Counselor 
  Educational Services Center 

Karen Wright Fifth Grade 
● Master 
● Elementary Generalist Educational Services Center 

Kendall Hiatt Kindergarten 

● Bachelor 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary Educational Services Center 



 
   

Generalist 

Kim Crist First Grade 
● Master 
● Elementary Generalist Educational Services Center 

Kourtney Goodman SecondGrade 
● Elementary Generalist 
● Mild Intervention Educational Services Center 

Kristin Bachman Third Grade 

● Master 
● Elementary Generalist 
● Gifted and Talented Educational Services Center 

Kylie Moyers Special Education 

● Bachelor 
● Elementary Generalist 
● Mild Intervention Educational Services Center 

Laura Goodmiller Third Grade 

● Bachelor 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist Educational Services Center 

Liz Todd First Grade 

● Bachelor 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist 
● Mild Intervention 

Primary/Intermediate Educational Services Center 

Megan Thomas Social Worker 
● Master 
● School Social Worker Educational Services Center 

Melissa Campbell Third Grade 

● Bachelor 
● Elementary/Primary 

Generalist 
● Elementary/Intermediate 

Generalist Educational Services Center 

Micah Farley Technology 
● Bachelor 
● Elementary Generalist Educational Services Center 

Michelle LePere Fifth Grade 
● Master 
● Elementary Generalist Educational Services Center 

Mindy Carter First Grade 
● Master 
● Elementary Generalist Educational Services Center 

Nancy Henry Art 
● Master 
● Visual Arts Educational Services Center 

Nicole Walters Title I 

● Master 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist 
● Mathematics 
● Reading Educational Services Center 

Olivia Price Special Education 
● Bachelor 
● Mild Intervention Educational Services Center 

Rene Caldwell 
English Language 
Learners 

● Master 
● English as a New Language Educational Services Center 



 
   

● Elementary Generalist 

Renee Reks Fifth Grade 

● Bachelor 
● Elementary Generalist 
● Language Arts 
● Mathematics 
● Science 
● Social Studies Educational Services Center 

Sabrina Zachary Kindergarten 

● Bachelor 
● Elementary/Intermediate 

Generalist 
● Elementary/Primary 

Generalist 
● Language Arts Educational Services Center 

Sara Welsh Instructional Coach 

● Bachelor 
● Elementary Generalist 
● Gifted and Talented Educational Services Center 

Shelley Bethel Title I 
● Master 
● Elementary Generalist Educational Services Center 

Sherry Miller PT ● Master Educational Services Center 

Stephanie Potter Kindergarten 

● Master 
● Kindergarten 
● Elementary Generalist Educational Services Center 

Susan Higginbotham First Grade 
● Master 
● Elementary Generalist Educational Services Center 

Susan Janke Second Grade 

● Bachelor 
● Elementary/Primary 

Generalist 
● Elementary/Intermediate 

Generalist Educational Services Center 

Traci Millikan Fifth Grade 

● Master 
● Elementary Generalist 
● Computer Educational Services Center 

Amber Miller Instructional Assistant  Educational Services Center 

Amy Zachary Instructional Assistant  Educational Services Center 

Jennifer Alberson Instructional Assistant 
Transcripts showing at least two years 
or more of college Educational Services Center 

Jennifer Bzdyl Instructional Assistant  Educational Services Center 

Jennifer Masters Instructional Assistant  Educational Services Center 

Kaili Garlinger Instructional Assistant  Educational Services Center 

Karen Maki Instructional Assistant  Educational Services Center 

Luz Torres Instructional Assistant  Educational Services Center 

Mary Miller Media Technical Assistant 
Transcripts showing at least two years 
or more of college Educational Services Center 



 
   

Susan Kuhn Instructional Assistant  Educational Services Center 

		
 
 
 
 
 
 
Section V: Action Plan 

Noblesville Schools 
School Improvement Action Plan 

Goal All students will improve on applying foundational reading skills and comprehension 
strategies to reading across all content areas.  

Benchmarks ILEARN achievement benchmarks from 2018-2019 pass percentage → 47% 
● By 2019-2020 ILEARN  (No assessment given due to COVID-19 Pandemic) 
● By 2020-2021 ILEARN pass percentage in ELA will increase to → 57% 
● By 2021-2022 ILEARN pass percentage in ELA will increase to → 62% 

 
Percentage of students who met or exceeded their projected reading RIT on NWEA 
assessment will maintain or increase growth to the district average of 57% from 20-21 
Winter to Winter assessment. 

Supporting Data  ● ILEARN: 2018-19 3-5 Pass Rate Average is 47% 
● Northwest Education Assessment (NWEA) Winter 2019-2020: 52% of WRE 

students met or exceeded their projected Reading RIT compared to the district 
average of 59%. 

○ Grade Level Data: 
■ Grade 1: WRE- 67% District- 63% 
■ Grade 2: WRE- 65% District- 67% 
■ Grade 3: WRE- 46% District- 56% 
■ Grade 4: WRE- 44% District- 55% 
■ Grade 5: WRE- 46% District- 57% 

● IREAD3 scores: Less than 90% of third graders passing for the past three years on 
first administration. 

Targeted Subgroups Free and reduced lunch; Special Education Students 
 

Instructional Strategies (Staff will…) Learning Outcomes (Students will…) 
Staff will utilize NS Units of Study and develop learning 
plans based on standards and goals through: 

● Assessing previous knowledge 
● Identifying and adjusting for potential problems 

with content 
● Utilizing identified WRE essential standards 
● Formative and summative assessments 

Students will actively engage in rigorous reading 
instruction that builds upon previously learned content. 

Staff will provide and communicate clear learning goals 
through:  

● Naming enduring understandings, essential 
questions, or goals from units of study 

● Providing scales and rubrics 

Students will understand what they are to learn during a 
given lesson or unit and will be better able to determine 
how well they are doing and what they need to improve. 

Staff will respond with supplemental supports and 
reteaching if students do not master essential standards 
through Tier I instruction. 

● Using structured practice sessions 
● Conducting strategy groups 

Students will demonstrate mastery of grade level 
standards from the unit of study. 



 
   

Staff will actively participate and maintain Multi-Systems 
of Support (MTSS) to provide strategic support for all 
students that align with classroom instruction, observation, 
and data. 

Students will independently apply and then be able to 
transfer their learning in flexible ways to new and 
unfamiliar situations. 
 

The above listed instructional strategies will be 
implemented through in-person and virtual classrooms.  

Students will receive an equitable education regardless of 
learning platform. 

 
Research Supporting 
Instructional 
Strategies 

Teachers College Units of Study for Reading 
 
Teacher College Units of Study for Writing 
 
The Understanding by Design Guide to Creating High-Quality Units, Wiggins and McTighe 
 
Learning by Doing, Mike Mattos 
 
The Art and Science of Teaching, Robert Marazano 
 
Culturally Relevant Teaching, Zaretta Hammond 
 
Word Study that Sticks, Pamela Koutrakos 
 
The Distance Learning Playbook, Douglas Fisher 

 
Professional Development 

Action Timeline 
 
Implementation of NS Word Study K-5 
 
Continuation WRE collaborative team meetings 
 
Distance learning engagement and impact 
 
MTSS Progress Monitoring Meetings 

 
Virtual Learning Series 
 
Implementation of WRE collaborative teams weekly during 
the 19-20 school year. 
 
Collaboration ½ Day 

1. Data Analysis  
2. Essentials standards through vertical articulation 
3. Misalignment and Rigor 
4. Building wide scope and sequence of essential 

standards 
 
Building Teams 
Neuroscience Team 
Diversity Equity Team 
Safety Team 
MTSS Core Team 
 
Coaching Cycles and Administrative Coaching 
in teacher identified professional goal 
 
MTSS Progress Monitoring Meetings  

 
 
Introduction and implementation of Professional Learning 
Communities 
 
Revisit and plan for sustained implementation of 
engagement strategies (i.e. neuroscience best practices) 

 
August 2020-ongoing 
 
September 2020-ongoing 
 
September 2020-December 2020 
 
September 2020-ongoing (every six weeks) 

 
September 2020-December 2020 
 
August 2019-May 2020 
 
 
4 Sessions  
 
 
 
 
 
 
Monthly team meetings 
 
 
 
 
 
August 2019-ongoing 
 
 
August 2019 - ongoing (bimonthly) 

 
 
August 2018 - ongoing 
 
 
August 2016 - ongoing 
 



 
   

 
Disaggregate Units of Study to create common 
assessments and indicators of success aligned to 
standards 
 
 

 
 
August 2018 - ongoing 
 

 

Professional Development to Improve Cultural Competency of Teachers, Administrators, Staff, Parents, 
Students 

Action Timeline 

The Art and Science of Teaching 
 
Culturally Relevant Teaching 
 
Word Study that Sticks 

 
Learning by Doing 
 
Building Cultures that Last 
 
Professional Learning Community Retreat Sessions 
 
Neuroscience Development Practice 
 
Diversity training for all staff members 
 
Reviewing performance data for subgroups 
 

 
 
Teaching with Poverty in Mind Eric Jensen 
 
Engaging Students with Poverty in Mind Eric Jensen 
 

2019 Administration Book Study 
 
2019 Committee Book Study 
 
2019 Committee Book Study 

 
2018 Book Study 
 
2018 Book Study 
 
August/September 2018 
 
2018 - ongoing 
 
2016 - ongoing 
 
2016 - ongoing 
 

 
 
2016 Book Study 
 
2016 Book Study 
 

 
   Monitoring System 

Action Review and Revision 
 
Assess student reading levels 
 
Coaching cycle with instructional coach 
 
MTSS meetings 
 
Review NWEA data 
 
Review ILEARN data 
 
Review IREAD data 
 
Observations and evaluations 
 
Quick checks 

 
Beginning, middle, and end of year 
 
Each semester 
 
Bi-Monthly 
 
After giving the assessment 
 
Fall 
 
May 
 
Each semester 
 
Weekly 

 
Assessments:  Standardized and/or locally developed measures of progress toward the goal   



 
   

Early Literacy Assessments 
ILEARN (3-5) 
IREAD (3) 
Fountas and Pinnell Leveling System  
Running records 
Supplemental Support Data 
NWEA 
Common Assessments 

 
 
 

Noblesville Schools 
School Improvement Action Plan 

Goal All students will demonstrate improved math reasoning skills when solving problems.   
Benchmarks ILEARN achievement benchmarks from 2018-2019 pass percentage → 50% 

● By 2019-2020 ILEARN  (No assessment given due to COVID-19 Pandemic) 
● By 2020-2021 ILEARN pass percentage in Math will increase to → 65% 
● By 2021-2022 ILEARN pass percentage in Math will increase to → 70% 

 
Percentage of students who met or exceeded their projected math RIT on NWEA 
assessment will maintain or increase growth to the district average of 55% from 20-21 
Winter to Winter assessment. 

Supporting Data  ● ILEARN: 2018-2019 pass percentage is 50% 
● Northwest Education Assessment (NWEA) Winter 2019-2020: 45% of WRE 

students met or exceeded their projected math RIT compared to the district average 
of 53%. 

○ Grade Level Data: 
■ Grade 1: WRE- 65% District- 61% 
■ Grade 2: WRE- 69% District- 67% 
■ Grade 3: WRE- 39% District- 35% 
■ Grade 4: WRE- 29% District- 50% 
■ Grade 5: WRE- 31% District- 53% 

Targeted Subgroups Free and reduced lunch; special education students 
 

Instructional Strategies (Staff will…) Learning Outcomes (Students will…) 
Staff will demonstrate and explicitly teach multiple math 
strategies that can be applied in a variety of settings. 

● Strategies will be visible in the classroom setting. 
● Allow for student strategy choice in problem 

solving. 

Students will use math strategies flexibly when problem 
solving across relevant settings. 

Staff will engage students in mathematical discourse 
through: 

● Examining similarities and differences 
● Examining errors in reasoning 
● Generating and defending claims 

Students will explain and defend the conclusions they 
have generated. 
 
 

Staff will conduct mathematics instruction using district 
curriculum Everyday Math with integration into the 
workshop model. 

Students will participate in all workshop components 
including launch, exploration and summarization. Students 
will participate in conferring, group work,collaboration, 
talk, choice, and share. 

Staff will increase the rigor of Everyday Math by 
connecting to Indiana State Standards and outlined 
Check+ Standards to be addressed. 

Students will be aware of the criteria and performance 
standards by which their work will be evaluated.  

  
Research Supporting 
Instructional 
Strategies 

The Understanding by Design Guide to Creating High-Quality Units, Wiggins and McTighe 
 
NWEA Destination PD 
 
From Reading to Math: How Best Practices in Literacy can Make you a Better Math Teacher, Maggie Siene 
 



 
   

Questioning for Classroom Discussion, by Jackie Acre Walks and Beth Dankert Sattes 
 
Engaging Students with Poverty in Mind, Eric Jensen 
 
Teaching with Poverty in Mind, Eric Jensen 
 

 
Professional Development 

Action Timeline 
Review of Essential Standards as defined by NS  
Elementary Schools 
 
Math Learning Sessions 
 
Math Lab Site 
 
Flessner Math Leadership Meetings 

 
Math Club 
 
Introduction and implementation of Professional Learning 
Communities 
 
Revisit and plan for sustained implementation of 
engagement strategies (i.e. neuroscience best practices) 
 
Disaggregate EDM to create common assessments and 
indicators of success aligned to standards 
 
 

 
 
Continued practice and self-reflection on conferring within 
reading, writing, and math workshop 
 
Conduct inquiry on student goal setting to establish 
effective practices of doing so to engage students  
 
Cross grade level meetings to discuss vertical alignment; 
begin to establish progressions of learning for similar units 
throughout the year 
 
Continued study and application of UbD Unit Planning 
with focus on learning goals:  transfer, meaning, 
knowledge, and skill  
 
Collaborative Learning Group Action Research focused on 
areas of need (ie Questioning, Math Fact Mastery, 
Grouping Strategies, and Mastery of Objectives) 
 

September 2020 
 
January/February 2020 
 
January 2020 
 
Monthly 

 
Monthly beginning October 2019 
 
 
August 2018 - ongoing 
 
 
August 2016 - ongoing 
 
 
August 2018 - ongoing 
 
 

 
 
August 2016 - May 2018 
 
 
August 2016 - May 2018 
 
 
August 2016 - May 2018 
 
 
 
January 2017 - May 2017 
 
 
 
January 2017- May 2018  
 

 
  Monitoring System 

Action Review and Revision 
Coaching cycles with instructional coach 
 
MTSS meetings 
 
Review NWEA data 
 
Review ISTEP data 

Each semester 
 
Monthly 
 
After giving the assessment 
 
Summer/Fall 



 
   

 
Observations and Evaluations 
 
Math Lead Teacher trainings/workshops 

 
Each semester 
 
2014-2015 school year 
 

 
Assessments:  Standardized and/or locally developed measures of progress toward the goal   
ILEARN (3-5) 
NWEA 
Supplemental Support Data 
Common Assessment 

 
  



 
   

 
Noblesville Schools 

School Improvement Action Plan 
Goal Students will positively contribute to the school culture. 
Benchmarks ● Panorama survey results will increase by ___% (results not available) 

● Incidents reported through the Speak Up App will reduce by 2% → 50 entries. 
● Level 1 behavior referrals will be reduced by 4%. 
● Suspension rate will be reduced by 20% → 20. 

Supporting Data ● 19-20 Data Incomplete 
● Suspensions 18-19: 27 
● Speak Up App entries 18-19 : 52 
● 10% of students were absent 15 or more days during the 18-19 school year. 
● Current school-wide attendance: 96.49% 

Targeted Subgroups Free/Reduced lunch(SES) and Special Education 
 

Instructional Strategies (Staff will…) Learning Outcomes (Students will…) 
Staff will promote satisfactory attendance by: 

● Providing quality coursework during times of 
extended absences 

● Involving Families 
● Communicating absences and family 

communication to the front office 

Students will maintain satisfactory attendance as health 
allows and makeup coursework during times of extended 
absences. 

 

Staff will use engagement strategies through: 
● Neuroscience practices 
● Noticing and reacting when students are not 

engaged 
● Providing opportunities for student talk 

Students will actively engage in neuroscience strategies 
and are able to explain what they are learning. 

Staff will implement rules, procedures, and problem 
solving through: 
● Teaching and referring to the SOAR expectations 

and reinforcing with SOAR tickets 
● Utilizing Second Steps curriculum  
● Maintaining and encouraging a classroom reset 

space 

Students will know, apply, and describe SOAR 
expectations and problem solving strategies. 

Staff will build relationships by: 
● Understanding students’ background and interests 
● Displaying objectivity and control 
● Using verbal and nonverbal behaviors that indicate 

care for students 

Students will describe staff members as someone who 
knows them and is interested in them. 

  
Research Supporting 
Strategies 

● Culturally Responsive Teaching Zaretta Hammond 
● We Got This! Corneilus Minor 
● https://www.doe.in.gov/sites/default/files/sebw/sel-competencies-final.pdf 
● https://www.doe.in.gov/student-services/attendance/chronic-absenteeism-resources 
● Noblesville Schools ACES Program 

 
School Leadership Action and Professional Development 

Action Timeline 
 

Implementation of School-Wide Character Development 
 
Development in Second Steps Curriculum 
 
Attendance: 

● Weekly evaluation of attendance 
● Community and family outreach 
● Youth Assistance Program 
● Restorative justice practices 
● Parent/Student Attendance Contract 

 
August 2020-ongoing 
 
As requested and with all new staff 2019-2020 

 
Ongoing throughout 2018-20 school year 
 
 
 



 
   

 
 

  Monitoring System 
Action Review and Revision 

Restorative Practices Training 
 
Panorama Survey Results 
 
Neuroscience Professional Development 
 
Implicit Bias Training 

2020/2021 School Year 
 
Fall 2019, Fall 2020 
 
January 2020 

 
January 2020 

 

Focus on social and emotional learning for Teachers, Administrators, Staff, Parents, Students 

Action Timeline 

Neuroscience Training with Deanna Neiburger  
 
Diversity, Equity, Inclusion Team 
 
Neuroscience Team 
 
Cornelius Minor Mentorship 

 
Diversity training for all staff members 
 
Reviewing performance and discipline data for subgroups 
 
Teaching with Poverty in Mind Eric Jensen 
 
Engaging Students with Poverty in Mind Eric Jensen 
 
Neuroscience Training with Lori Desautels 

January 2020 
 
Team Monthly Meetings 
 
Team Monthly Meetings 
 
4 times a year 

 
2016-  ongoing 
 
2016 - ongoing 
 
2016 Book Study 
 
2016 Book Study 
 
2017 - ongoing  
 

 
Assessments:  Standardized and/or locally developed measures of progress toward the goal   

● Percentage of students missing less than 15 school days. 
● Percentage of Level 1, Level 2, and Level 3 behavior referrals.  

 


